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SUMMARY
 
strategies. Literature and cooperativelearningfittogether welL Literature provides
 
interest and authentic textfor beginningread^. Cooperativelearning provides
 
opportunitiesfor students to share meaningfulreading,writing,listening,and
 
speaking. Workingtogether and being allowed to talk and listen in smallgroups
 
bringsenjoymenttoreading.Cooperativelearning helps students enjoy their work
 
and literature helps studentsenjoy reading. Using meaningfulexperiences,
 
studentsleam and practice skills necessary to build schema,becomingacommunity
 
oflearners.
 
Social skills are a valuable human resource which students can begin learning
 
to usein primary grades. Anidealclassroom utilizes all three typesoflearning:
 
individual,competition,and cooperation. Research revealsthatonly asmall
 
portion ofclassroom timeis usedforcooperative learning. The positive correlation
 
evidentin cooperativelearning is whatsetsit apartfrom competition and
 
individualism.Cooperation is nota naturalresponse,butrather an ability which
 
takes timeand practice to refine. This projectprovides strategies to help teachers
 
successfully increase this ability. Suggestions are given for using cooperative
 
learning with three trade books written byLeoLionni using an Into,Through,and
 
Beyondformat. Both thelite^tule selections and cooperative learning strategies are
 
directed atenhancing students'prosocialdevelopment
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STATEMENTOFTHEPROBLEM
 
AndINTRODUCTION
 
"Ilike the way you made that."
 
"Will youshow mehow you made the window?"
 
"Let's try it this way."
 
Theroom is buzzing with voices. Compliments are being given,questions are
 
being asked,suggestionsfor new ideas are being expressed. Thisis notaroom
 
fullofadults,asone mightguess. Surprisingly,these are first and second graders
 
atschool. Asthey work,the students are learning necessary social skills to get
 
along. Someofthe children are quite similar to themselves while others are very
 
different.
 
"Teacher,come see whatwe made!"
 
A person entering this classroom will notsee the traditionalclassroom with the
 
teacher standing infrontofstudents sitting in straight,neatrows with folded hands
 
and closed mouths. Thisbustling classroom represents anothw approach to
 
teaching. It is aclass utilizing cooperative learning strategies.
 
Traditionalclassrooms usually haveoneleader,the teacher,membersare
 
grouped homogeneously;each individual isresponsiblefor hisown projectand
 
accomplishments;and social skillsoccur naturally,usually with the teacher
 
intervening toshow students how they should act Cooperative classrooms divide
 
leadership among peers with everyone having an opportunity atsome point;
 
membersare arranged heterogeneously;individuals are responsibleforcontributing
 
to the group experience;and social skills are an integral andimportantpartofthe
 
instruction(Miller,1989),
 
CoopCTative learning clusters students heterogeneously. Theconditionsfor
 
cooperative learning areface tofaceinteraction,positive intradependence,
 
individual accountability,group processing,and social skills directly taughtand
 
practiced "Each ofthese elements mediatesthe relationship between cooperation
 
and its outcomes. Andthey are all interrelated"(Johnson&Johnson,p.30).
 
Ifind cooperativelearning to bea viable method becauseofthe many positive
 
resultsit produces. Someoftheouteomesofcooperativelearning are: an increase
 
in conceptual achievement;more positive attitudestoward schooland teachers;
 
increased selfesteem;acceptanceofpeople ofdifferentcultures,races,abilities,and
 
needs;increased useofappropriate socialbehavior,and higher motivation(Johnson
 
&Johnson,1989;Vermette,1988).
 
Theresearch findingsthatinfluenced methe mostinvolved social behaviorand
 
achievement First studiesrevealed thatnotonly did allstudents benefit
 
academicallyfrom workingin cooperative groups,butthelowerthird benefited the
 
most Thisis the newsIhad been waitingfor! Thaeis a waytoreach those
 
students withouttheteacher making specificindividual plans. Johnson and
 
Johnson(1985)analyzed 122studiesfrom 1924to 1981. Theyfound that
 
cooperativelearning experiencestend to promote morelearning.The gapin
 
achievementfavoring cooperative learning widens with mraedifficultleanung
 
tasks.Retention and developmentofspecific strategies areenhancedfor all
 
students. Reaching students is adefinite goalofall teachers!
 
Next,1 discovered cooperative learning'semphasison social skills.
 
Cooperative learning providesa plan to teach vital skills ofsurviving in aclass with
 
30others and getting along with them. Allchildren haveachanceto actively
 
  
participate. AsNancy Whislerrelated one child's account,"It wasthefirst timeI
 
gotto talk withoutgetting mynameon the board"(personalcommunication,
 
January 24,1991). Actually,becauseofthe built-in interdependence,the group
 
caniK>tfiilly succeed unlesseach memberdoes participate. Appropriate meansof
 
communicating aretaughtand practiced. They are notjustexpected to beknown ot
 
magically appear asacharacter trait
 
Finally,Ilearned thatliterature and cooperative learning fittogether well.
 
Philosophiesand practical applications began to fittogether. Ifound myselfin
 
transition toward a wholistic modelofreading. Iknew thatliterature wasan avenue
 
I wanted to pursue to help beginningreaders. Cooperativelearning provides a
 
means to directthe students toward that goal. Asstudents acquire prosocial
 
behaviors,they are becoming happy,functioninjg,contributing membersofsociety.
 
Through practice and handson experience,the novicesleam the necessary skills to
 
build schema to becomeacommunityoflearners wherethey know enough about
 
the possibilities to makechoices.
 
Itis startling to realize that mostclassroomsdonotpractice cooperative
 
learning. Johnson and Johnson(1985)reported thatonly7%to20%ofclassroom
 
timftis usedfor cooperative learning and much ofthatdoesnotactually qualify.
 
Partofthe problem isthatteachers are notawareofcooperativelearning orthey
 
havea misconceptionofwhatisinvolved. Q)lleges preparing teachers are not
 
emphasizing the value ofcooperativelearning. Basaltextbooks mention using
 
cooperative strategies butdo notelucidate. Anidealclassroom utilizes all three
 
typesofteaching:individual,competitive,and cooperative.
 
  
Socialdevelopmentisveiyimportantforeach child in the first yearsof
 
school. Kagan(1990)reminds us that"atthe youngestgradelevels,whether we
 
like to admititor not,social skills toa verylarge extent,arethecurriculum"(p.2).
 
Appropriate social skills are vitalto succeed in the world and tohave afeelingof
 
selfsatisfaction. ForthisreasonIam concentrating on cooperativelearning asa
 
meansto promote social skillsfor primary students. Success in early grades will be
 
carried throughoutlife and produce continued success. Developing social skills
 
helps develop a valuablehum^resource(Sharan,1980).
 
Using the positive aspectsofcooperative learning to help studentsleam
 
appropriate social skills will enable them to become acommunityoflearners,
 
thereby being in transition toward the wholelanguageend ofthecontinuum. My
 
projectisto utilizecooperativelearning strategies with threetrade books written by
 
LeoLionni. Theliterature selections and cooperativelearning strategies are both
 
directed atenhancing the students'prosocial development.
 
REVIEWOFTHELITERATURE
 
Educators,as well as psychologists,have been trying to ascertain the methods
 
ofclassroom education which promote a high levelofsuccessforindividualsin
 
termsofboth academic achievementand socialinteraction. Research indicates that
 
cooperative learning goesalong wayin meeting both these objectives.
 
Cooperativelearning is perceived to bearelatively new field. Actually,the
 
basic ideas were originatedlong ago. John Dewey'schild developmenttheories at
 
the turn ofthe century encompassed the child,society,and cultural aspects. Dewey
 
believed thateducation begins aseach individual takes partin social consciousness
 
which begins to develop unconsciously soon after birth. He believed that social
 
situations stimulated a child's powersleading to true education. Social situations
 
help thechild moveawayfrom his self-centered world and see himselfas partofa
 
group which relies upon him(Dewey ascited in Boydston,1972). Theseideas are
 
compatible with theideasofcooperative learning theorists.
 
In 1949Deutsch experimented with group effectscomparingcooperation and
 
competition. Hisideas were an extension ofLewin's theory ofmotivation. Lewin
 
conceptualized competition,cooperation and individualism asthree methodsof
 
motivaticHi. These motivational methodsare the samethree basic typesof
 
interaction found in theclassroom. The student's viewpointcould be described as
 
"me against you"in competition,"me againstmyselfinindividualism,and"you
 
and metogether"in cooperation.
 
In an article aboutstudentto studentinteraction,the Johnsonsrelate Deutsh's
 
ideas. "Deutsh defined acooperative interaction pattern asonein which the goals
 
ofseparate individuals are linked togethersothatthere is apositive correlation
 
 amcmgtheir goalattainments. Anindividualcan achievethe mutualgoalonly ifthe
 
other participants achieve their mutual goals"(Johnson&Johnson,1985,p.23).
 
The positive correlation evidentin cooperativelearning is whatsetsitapartfrom the
 
others. Competition hasanegative correlation,while working asan individual has
 
nocorrelation. Ideally,everyclassroom incorporates all three typesofintCTaction.
 
CooperativeLearning
 
Currently,there is an emphasis on teaching methods utilizing cooperative
 
learning strategies. Numerous workshops and training sessionsencourage
 
cooperative learning groups. Research givesglowing testimoniesofthe academic
 
and social results. Nevertheless,there isresistance to the technique. Wassermann
 
expressed many teachere'feelings when she wrote,"Children working in groups?
 
It doesn't work!"(1989,p.201).Thereason for this,she explains,is that students
 
haveto be taughttocooperate. Cooperation is nota naturalresponse,butrather an
 
ability which takestime and practice to refine. Some teachersview cooporative
 
learning as organized chaos,astrategy which encouragesexcessive noise and off-

task behavior. This may be true when students arerandomly designated to groups,
 
butmerely appointing groupsdoesnotestablish atrue cooperative learning setting.
 
The Johnsons noted thatoften the students whodislike working cooperatively are
 
the very ones who needthe mostpractice(Johnson&Johnson,1985). To
 
discoverthe bestwaysto makecooperativelearningfunction properly,
 
psychologists and professors have undertaken numerousresearch studies.
 
Contemporary researchersinclude RobertSlavin frrom JohnHopkins
 
University,Roger andDavid Johnson from the University ofMinnesota,Spencer
 
Kaganfrom California,and Shlomoand YaelSharanfrom Israel. These theorists
 
havedoneresearch,developed cooperative learning strategies,andcompleted
 
furtherresearch to testthe validityoftheir hypothesis.
 
In his book.CooperativeLearning.RobertSlavin(1983)talksaboutthe
 
structures whichcomprise cooperativelearning. Cooperativelearningincludes
 
cooperative behavior,cooperative incentive structure,cooperative task structure,
 
and cooperative motives. There are five basic methods. They are Jigsaw,Teams
 
GamesTournaments(TOT),StudentTeams-AchievementDivisions(STAD),
 
Learning Together,and Group Investigation. The first three incorporate the useof
 
peer tutoring while the finaltwo are based on group investigation strategies.
 
Each particular methodfocuseson akeyconcept Scane useindividual quizzes
 
counting towardteam scores with bonus pointsforimprovement Team Assisted
 
Inthvidualization(TAI)wasdesignedfor math. CooperativeIntegrated Reading
 
and Composition(CIRC)wasdesignedforreading andlanguage arts. Other
 
systemsrequire a heterogeneous group to handin onecompleted worksheetto
 
receive group praise.
 
Smallgroups are vital tocooperativeleanung. Studentscanform theirown
 
groupsand plan projects. For the younger studentsSharanencourages learning
 
centerscreated and planned bythe students. "Play isrecognized asanimportant
 
and effective medium forlearning. Thefun aspectmakesa vitalcontribution to
 
intellectualand emotional growth. Mostgamestake placein small groups"
 
(Sharan, 1974,p.55).
 
These educatorseach used the basic cooperative structures to constructa
 
particular method. Each teacher isfree to adaptordevise herown particular style.
 
LomaCunran(1990)isan excellentexampleofalocalteacher whofound
 
modifications were neededforstudentsin kindergarten through second grade.
 
After successfully using cooperative strategies with third graders,Curran began
 
teaching kindergarten. Social skillsreceive a big emphasis. Curran,in consultation
 
with Kagan,wrote CooperativeT^mingLessonsffw LittleOnes(1990). Curran
 
illustrates thatcooperativelearning empowersteachers byallowing themtotake the
 
structures and usethem toteach literature and thematic units acrossthe curriculum.
 
Atthe sametimethe students grow into a practicing communityoflearners.
 
Academic Achievementthrough Cooperative Learning
 
Some studiesfocuson academic achievementofstudentsengaged in
 
cooperative learning tasks. Sharan,Ackerman,and Lazarowitz(1979)researched
 
low and high academic achievementtasks. Theyfound tiiatstudentsinvolved with
 
asmall cooperative group scored higheron tests measuring higherlevel thinking
 
skills than studentsin traditional classes. Bloom'staxonomy wasused toconsider
 
the slfills as academically high orlow. Investigation and problem solving are high
 
level skills. Acquiringinformation andlearning math andlanguage art skills fellin
 
thelowerlevelsacademically. Therewasno statistical difference between thetwo
 
groupsin thelowerlevel. Theresearchersconcluded thatcooperativelearning
 
remainsaviable alternative to traditional education.
 
Math Skills
 
Several studies concentrated on math skills because they are easy to measure.
 
Slavin began hisresearch in the 1980's. Hedeveloped hisown method of
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ccwperatively teaching math calledTeam Assisted Individualization(TAI). Students
 
woricin smallheterogeneous teamson individual math units. They studyin pairs,
 
help one another with questions,and check each other's quizzes. Teamsreceive
 
recognition based on their accuracy and the numberofunitstheteam completes.
 
Slavin stated,"the goalwastocombineindividualized instruction andcooperative
 
learning to maximizethe potential strengthsofeach ofthese strategiesfor meeting
 
the needsofthe mainstreamed classroom"(1984,p.34). Slavin followed up by
 
conducting research through John Hopkins University. Field experiments showed
 
the"effects ofTAIwereequally positivefor high,average,andlow achievers,and
 
for academically handicapped as well as nonhandicapped students"(Slavin,
 
Madden,&Stevens,1989,p.24).
 
Rgading
 
Whenresearch provedTATssuccess,Slavin created CooperativeIntegrated
 
Reading and Composition(CIRC)forreading and writing/language arts. CIRC
 
featiues basal-related activities,directinstruction in reading comprehension,and
 
integrated language arts and writing. Studentsread in pairs which are partoflarger
 
teams. Homeworkconsistsofreading in atrade bookevery nightfor which
 
membersearn pointsforthe team. A specific curriculum wasdesignedfor the
 
directinstruction in reading con:q)rehension. The writer's workshop isincluded in
 
theintegratedlanguage arts and writing curriculum(Slaven etal., 1989). The
 
studiesdone to evaluate CIRCfound the overalleffectson studentachievementto
 
be positive.
 
  
 
SocialEffects
 
Social developmentisrecognized by parents,sociologists,and educators as a
 
necessary function foreach person. Howdopeople develop and which traits are
 
mostdesirable? Abilitiesto getalongin the world are called prosocial behaviors.
 
Thae are many waystoclassify behaviors and manyitemsthatcould be listed.It
 
is difficultand complex to measure and report prosocial behaviors. However, it is
 
quite obvious when someone has adeficiency.
 
Social effects,as well as academic achievementlevels,are noted by most
 
researchers. Positive social benefits involved with cooperative learning are usually
 
mentionedin cooperativelearning articles. Researchersreported,'TAX was
 
developed asa meansofproducing the well-docmnented socialeffectscharacteristic
 
ofcooperative learning"(Slavin,et al., 1989,p 23).
 
Researchershypothesize aboutbreaking down prosocial behaviorsinto specific
 
skills. Ifthere are specific skillsinvolved,then they can be studied tosee how they
 
arelearned. RogerandDavid Johnson(1985)refer to specific prosocial skills as
 
collaborative skills. CommunicatitMi,leadCTship,trust,and conflictresolution skills
 
makeup the collaborative skills.
 
Otherprosocial skills researchers have attempted tostudyinclude altruism,
 
ability to take the affective perspectiveofothers,which is tiie ability to
 
communicateeffectively,autonomous moraljudgment,cognitive andintellectual
 
development,ability to predicteffectofone's behavioron others,motives,
 
attitudes,cogrution,and behavior which reflect understanding ofothers,concern
 
for the welfareofothers,and inclination to balance one'sown needs with those of
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others,sharing,and donating(Battistich,Solomon,Watson,Solomon,&Schaps,
 
1989;Johnson&Johnson,1976).
 
Curran(1990)labeled the social skills that youngstersIdndergarten through
 
second grade practice. Thethree essential social Skills that are so vital they are
 
considered standards are active listening,happy talk,and everybody participates.
 
Activelistening consists oflooking atthe speaker,listening to whatis said,and
 
having your handsin yourlap. Happy talk is the primary version ofgiving
 
compliments and saying nice wordsto people. Everyone participates isjust whatit
 
says,butallows the child the rightto"pass" when called upon. There areexamples
 
ofchartsfor these social skillsin the appendix.
 
Afocuson the socialdevelopmentis desirable because itleads students toward
 
developingacommunityoflearners which isa goalofwholisticlearning. Lehr
 
(1984)noted thatstudentsdepend less upon the teacher asthe cmly resource and
 
leam to be actively responsibleforlearningin anenvironment which accepts and
 
encouragescooperation.
 
Slavin is particularly interested in academically handicapped students. His goal
 
is to fully mainstream students by meeting their needsin the classroom through
 
cooperative techniques. Studiesindicate that students are more accepting ofother's
 
differences and build interracial friendshipsthrough cooperative groups(Slavin,
 
1984;Watson&Rangel,1989).
 
Another social benefitisthatstudents havea better attitude toward school and
 
the teacher. Studiesrevealthatin acooperativelearning environmentthere is"a
 
y
higher levelofinvolvementin their work ascompared to the traditionalclass"
 
(Sharan,Ackerman,&Lazarowitz,1979,p. 129).
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Johnson and Johnsonlooked at the interpersonal skillsfoundin smallgroups.
 
They noticed short-term and long-term outcomes. "Short-term outcomesinclude
 
greaterlearning,retenti<Mi,and critical thinking. Long-term outcomesinclude
 
greater employability and career success"(Johnson&Johnson,1989,p.32).
 
Kagan(1990)pointed outthat more peopleloose theirfirstjobs becauseofan
 
inability to getalong with othersrather thanforlack oftechnicalorcognitive
 
abilities. Stateofthe arttechnologies are requiring morecommunication between
 
people asindividuals become more specialized.The social atmospherein our
 
classrooms ischanging,too. In California,as well as manyother places,itis not
 
unusualto have studentsin the classfrom atleastfive other areasofthe world who
 
hearor speak a non-English language outside school. Theold
 
homogeneousclasses with onelanguaggi!|id„a..basic learning stylefor all are gone.
 
Theold teaching methodsare nolonger appropriate. Being able to getalong witfi
 
and like others who are differentis becoming a necessity(^gan,1990).
 
Literature
 
"Literature teachesus toread and write,first by captivating us. And it mustbe
 
good todothat It mustappealto theemotionsand theimagination,giye wordsto
 
feelings abouthuman experience that we may havefeltbutcouldn'texpress(Sloan,
 
1987,p 11). Iaminterested in cooperativelessons utilizing literature^ause
 
literature providesa successful meansofhelping bediming readers. "Research on
 
TAX and CIRChasclearly supported theidea thatcomplex,comprehensive
 
approaches thatcombinecooperativelearning with otherinstructionalelementscan
 
be effectivein increasing the achievementofall studentsin heterogeneousclasses"
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(Slavin,et al.,1989,p.27). Woridng together and being allowed to talk and listen
 
in a small group bringsenjoymenttoreading. Aschildren talk they areimproving
 
their oraland storylanguage(Koeller,1988). Justascooperativelearning results
 
in students enjoying their work,literature resultsin enjoyable reading.
 
''Cooperative learningis particularly conducive to activating children's prior
 
knowledge and encouragesthem to ^tively participate in theirlearning"(Uttero,
 
1988,p.390). Thisisthe same goalthatliterature instraction has. "Literature is a
 
natural springboard for cooperative learning"(Kagan,1990,p.3).
 
Curran(1990)and Whisler and Williams(1990)usecooperative learning
 
strategies with literature. In the pastseveral years more and more teachers have
 
cometo see thatliteratureisa greatmethodfor teaching reading. The California
 
StateEnghshA^guage ArtsFramework(1987)j^ufeaUtera^based
 
curriculum.^.Text book manufacturersas wellasteacher materialcompanies have
 
jumpedon the band wagon tofurnish ready to use liten^ffe materi^s,guid^
 
seminars.
 
The theory behind this approach is that trade booksprovidea more natural
 
contextfor experiencing stories and wordsthan the traditional basals. Publishersof
 
basals are attempting to provide an assortimntofliterature including poetry,
 
wordless stories,and award-winning titles and authorsin acknowledgementof
 
education's useofliterature-based strateges. Besides actuallyreading,listening to
 
stories and discussing events are aspectsthat are beneficialtoemergingreaders.
 
Jim Trelease(1985)has written several books giving suggestionsofread-^pud
 
booksfor parents,librarigis,educators,and inteiesteidnacties. Krogh&Lamme
 
(1983)did a study ofhow the conceptofsharing could betaught using literature
 
L4t
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 books which specifically emphasized sharing. "Literaturecan help children leam
 
aboutsharing,employing their budding ability in role-taking. Literature takes
 
sharing,an essentially abstractconcept,and placesitinside a moreconcrete setting.
 
Specifically,itoffers children an opportunity toleam why people share"(Krogh&
 
Lamme,1989,p. 189).
 
Asateacherin transition toward wholelanguage,Iwantto teach early readers ,0--^
 
. -M'
 
J
using quality literature. Becausereading,writing,listening,and speaking are
 
essentialelementsin thisjteaching approach,Iwantto maximize opportunities to
 
utilize them. Cooperativelearning providesthese opportunities. Primary students
 
require timp.to talk. Its been myexperience thatthe traditional classroom only
 
permits talking atcertain specified times. Using small groupsencourages,even
 
demands,open discussion. The successofthe group depends upon everyone's
 
participation. Listening to otherscan enrich ourlearning beyondourown
 
experiences. Workingin groups also satisfies our basic need to bekng^Uis&
 
Whalen,1990).
 
Iwantto usecooperativelearning techniques becauseresearch resultsreveal
 
that all students working cooperativelyleam,especially thelower third ofthe class.
 
ThecoinponentsOfcooperativeleammg,heterpienwus^^^^
 
interdependence,individual accountability,and group processingofacademicand
 
social skills. vield activities which promoteacademic achievement
 
Iwantto teach social skills for severalreasons. Firstofall,the classroom
 
cannotexist unless the studentscan get along. Even ifthey are persuaded to sit
 
quietly in their seats all morning,they will argue and fight atrecess. Secondly,
 
social skills arelearned rather thaninborn. Therefore,we mightas wellleam them
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atschool since schoolisthe child's world.Itis where mostofthe waking day is
 
spent. Now isthe timetolearn how to getalong with others since itisa vital skill
 
used every single day.
 
The CaliforniaEnglish-Language ArtsFrameworic(1987)underscoresthe
 
goalsofthis projectregarding using literature and cooperative learning strategies
 
while teaching social skills. "Students who have been involved in theirown
 
learning through listening,speaking,reading,and writing willenter a society
 
preparedfor the kind ofcooperative work neededin the adult world today,a world
 
whereintellectual negotiation is essentialto corporate,social,and political problem-

solving. Their experiencesin role-playing,leadership,and decision making
 
provide modelsforcomparable rolesin theirlives"(p. 12).
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GOALSANDLIMITATIONS
 
Cooperativelearning has many positive benefits. Research has proven that
 
studentsofall ability levels ben^tfrom woitog cooperativelvJn.class(Johnson&
 
Johnson,1985;Kohn,1986;Sharon,1980;Slavin, 1983). "Cooperativeleaming
 
pronaotes higherachievementthan competitive and individualisticleaming
 
structures across all agelevels,subject areas,and almost all tasks"(Kagami,1990,
 
p.31).Research has also pointed outthe benefits ofusing literature in the classroom
 
to teach reading(Aiex,1988;Krogh,1983;Sloan,1987;Tunnell&Jacobs,1989).
 
Therefore,using cooperative leaming strategies with hterature(selectionsi^ a perfect
 
blend oftiiesetwo worthy methods,
 
The goalofthi^projecti|ito presentseverallessons using literature selections
 
which are easily accessible and presentatheme thatprimary students willleam
 
from and be able to usein everyday situations. Thelessons are designed to give
 
primary teachers several strategies or stracturesfrom which tochoosein presenting
 
these literature selections. "Stractures,unlike activities,jion't get used up"(Kagan,
 
1990,p.2). A person can workon one structure ata timeand begin with
 
structures that build in conceptslike positiveinterde^en^nce and individual
 
accountability(Kagan,1990). Hopefully,the successexperienced willfurther
 
motivate the teachertoexpand tiieideasas wellasapply the stracturestoother
 
literature selections,even thosefound in the basal. The literature selections and
 
leaming strategies will help promote positive social developmentin young students
 
which,with practice,willcarry overinto othCT activities and genwal prosocial
 
behaviornow as well asin the future.
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Teachers will also find thatthese lessons help students acceptothers whoare
 
rtifFerentfroin themselves. Thisincludes mainstreatned students as well aschildren
 
froin varying cultures. The universality ofliteraturein general and the subjectsof
 
these lessonsin particular,lendsitselfespecially to multiculturalexperiences.
 
Cooperative learning lendsitselftoacceptance ofothwsand developmentof
 
friendships.
 
This projectis notintended to be a manualofcooperativelearning. The basic
 
principles and benefits have been explained andreferencesfor additional readings
 
by expertsin the field are provided. Teachers who wish to use the positive aspects
 
ofcooperative learning to promote prosocial behaviors and teach socially acceptable
 
tactics will appreciate this project. Teachers whohave not yet been convinced of
 
the advantagesofcooperative learning may notfind this projectparticularly useful.
 
The specific lessons have not been designed for upperelementary orolderstudents.
 
However,each structure could be utilized with age-appropriate literature selections.
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EVALUATION
 
Anexciting featureofcooperative learning is thatevaluation is builtintothe
 
procedures. Evaluation is a partofthefunction ofthe group processing which is
 
used as a partofeach cooperative session. This processing isa vitalfunction
 
which experts advise againstforgetting ordismissing(EUis&Whalen,1990;
 
Johnson&Johnson,1989;Kagan,1990;Slavin,1983;and Whistler&Williams,
 
1990). Asis th^oalofall evaluation,processing helps the students,as well as
 
others,see whathas been accomplished and how to procge4,i0i
 
manner.
 
Accomplishmentsin academic areas need to beevaluated. Kid watchingand
 
portfoliosofsample woric are great alternative waystoindicate individualacademic
 
growth. Evaluation ofthe ability to getalong with others is also necessary. Kid
 
watching and studentself-evaluation are alsoproving to be usefulfor measuring
 
socialdevelopment. Associal sldUs becomeincreasingly more vital to copein our
 
society,cooperative learning will beeven more necessary asa meansto practice
 
appropriate social skills.
 
schildren are different. They havech^g®d wito the"evolution"of
 
/ ■ ' ■ ■ • ■ ■ 
families,society,and the world. Amid these circumstancesthe school'srole has
 
alsochanged. The schoolisexpected toassume more responsibilities,including
 
teaching social skills rather than merely supporting them,with theincreaseof
 
homes with single parentsor both p^ntsworking,and grandparentejmd other
 
immediatefantily hvingtoaway. Antisocial behaviore^
 
intolerance ofothers,are the expectation rather than the exception. Students arrive
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atschool with hoursofTV,video,and Nintendotime behind them in this ageof
 
state-of-the-arttechnology. Weneed only walkoutside ourdoorsto meetsomeone
 
froma different partofthe world. "Old teaching methods which assumea single
 
language,and homogeneityofproficiencies and learning styles within aclassroom
 
areincreasinglyinadequate and inappropriate. Cooperative learning methods which ^
 
assume heterogeneity are better designed to coirejmth thediv^e ne^s"(Kagan,
 
1990, p. 2.2).
 
Incooperative learning students are evaluatedon fourlevels which are not
 
typically associated with traditional classrooms. Theseentail groupsevaluating
 
themselves,teanunatesevaluating one another,individuals evaluating themselves,
 
and group presentationsevaluated by the teacher as well asclass members(Kagan,
 
1985). Students are evaluated in two separate areas,cognitive knowledge and
 
collaborating abilities. "Processing thefunction ofjhe group needs to betaken as
 
seriously as accomplishing the task. Thetwo are very much related. Teachers
 
often have students turn in a'processing sheet'along with thepaperfrom the task
 
assignment"(Evenson&Young,1985,p.25).
 
Processing,or evaluation,may bedone in a variety ofways. Often the
 
quickestwayto geta basic ideaofhow things wentin the session isto utilize the
 
quick check. Forexample,thumbsup ifthe group worked together well,thumbs
 
down ifitdid not ,and thumbsto the side if undecided ora bitofeach.
 
Although this method givesthe studentsinputand tiie teacheraquick ideia,it won't
 
gofarin convincing parents and administrators thatlearning is occurring.
 
Written examples are betterfor parents'and administrators'approval. There
 
are variousformsthat meetthis need.(See Appendix F.) Processing fulfills tiiree
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dimensions: analysis(whatwedid and said),application(when else can weuse
 
this),and goalsetting(whatcan wedodifferently nexttime),(Whistler&
 
Williams,1990citing Dishtm&O'Leary). While still in their groupsthe students
 
cancomplete,eitherindividually or together,aform that gives whatI/we did best;
 
whatVwecould do better nexttime;whatI/we need to work on.
 
"Students at any agecanengagein self-monitormg"(Ellis&Whalen,1990,p.
 
50). Thisreleasesthe teacherfrom momtonngeveryone all thetime and helps
 
studentsleam to take responsibilityfor theirown behavior. Students acting in the
 
roleofobservercanleam much about social skills and waysthey canimprove
 
themselves. Smdentshave the opportunity to experience firsthand how difficultit
 
is to watch and recall everyone's behaviors. Studentscanleam to describe the
 
observed interactionsratherthan makejudgments.
 
Otherformsofprocessing related to evaluation include a whole class
 
processing session,teacher processing small groups,buzz sessions,and small
 
groups prpcessing independently.
 
When the whole class processes,theteacher nameseffective behaviors&
 
creates aff^uenc^^ch^ The teacher models giving|Ositive fe;^^^ and helps
 
the classdetermine behaviors whichibey^mldiWPIM^ Th®
 
teachercan ask the classfortwo pluses and a wish. "Whataretwothings you did
 
well? Whatisonething you would do differently?"
 
In a strength bombardmentall membersfocusonone particular person and tell
 
a positive thing they did or said. Each memberreceives thefocus.A similar
 
technique is to writedownthecommentssothe members have written feedback. A
 
studentchecklistcan usedfor processing. The students could fill it outfor
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themselves and keep itforfuture reference,or "Everyone talked in ourgroup;I
 
feltencouraged by other group members..Never..Sometimes.Always"(Evenson,
 
1985).
 
Demonstrate to studentstheimportanceoftheir social skills by always
 
processing in some way. There are dozensofideas. Even aquestion attheend of
 
a worksheetasking abouthow a social skill wentcommunicatesthat thisis equally
 
importantknowledge.
 
y/ ■ ■ ■ . 
Students whocan work together and analyze,apply,and settheirown goals 
are moving toward acommunityoflearners taking responsibility for their learning. 
Evaluation is an essentialingredientofcooperativeleaming^#"^ 
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Appendix A
 
ProjectIntroduction
 
This projectisfocusingon cooperative learning strategies whichcan be used
 
with three books written byLeoLionni. TheformatofINTO,THROUGH,and
 
BEYONDis used to assistteachersin planning. Severalideas are listed in each
 
category to allow for personalchoice. These areintended merely aschoices
 
availablefrom a myriadofpossibilitiesfor use with the literature selections. The
 
majority oftheideas werefound in idea books written byLomaCurran(1990)and
 
Nancy Whislerand Judy Williams(1990).
 
Each book title isin a separate appendix. Thefirst page gives a synopsisofthe
 
story and a listofthecooperative activities thatfollow. Each strategy beginson a
 
new page. Itis listed as appropriatefor an Into,Through,orBeyond activity. The
 
title ofthe strategy is given withareference to theidea source. Cooperative
 
components are listed in a box tofacilitate teacher'sfocusforthe lesson. The
 
componentsconsistofthe type oflesson,the grouping used,interdependence
 
procedure,accountability elements,social skills objective,and cognitive
 
objectives. A listofnecessary materialsfor use in thelesson is provided. Then the
 
proceduresorexplanationsfor carrying outthe strategy are detailed. Whenevera
 
satnple ofa group worksheet or material would be helpful,itisincluded
 
immediately aftCT the lesson. Processingideas areoften includedin the procedure
 
section. Thisis to illustrate how easy itcan beto use the vitalelementof
 
processingin cooperative learning.
 
Throughoutthe project,the groupingofPARTNERSisfrequently used. This
 
grouping,although small,providesa vitalfunction. It affords the children
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opportunities to talk with another person. Early primary students benefit
 
enormouslyfrom talking. Ellis and Whalen"encourage teachersofprimary
 
children to use pairs. Groupsoffourtend to separateinto pairs,orinto trios with a
 
wallflower,so plan for pairs or trios to start with"(1990,p.24).
 
An essentialelementofcooperative learningis processing thelesson.
 
Processingis discussed in the Evaluation section but bearsareminder because ofits
 
vital importance. Processing setscooperative learning apartfix)m other
 
methodologies,especially general grouping. Processing involvesevaluation of
 
both cognitive skills and social skills. It is imperative thatsocial skills are
 
processed. Otherwise,students receive the message thatsocial skills are not
 
valued,and a perfect opportunity is missed to demonstrateto children that social
 
skills areindeed valuable. Theimportanceofprocessingcannotbeover
 
emphasized Makethe timeand take the opportunity toevaluate social skills.
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 AppendixB
 
T Lionni's Background
 
LeoLionni has written and illustrated a numberofinteresting storiesfor young
 
children. Beneath the primary story there is alesson to belearned. The moral
 
usually revolves around the ideas thateach person is a valuable,uniqueindividual.
 
There are tin^s whenindividuals must work together because cooperation leads toa
 
successfor the larger population(Swimmvl. Even though weneed to be partofthe
 
overall whole,itdoes not precludeloosing one'sindividuality orfailing to think in
 
different ways(Tillie and the Wall.Frederick). Thmkingofotherscan benefit
 
ourselves as well(Alexanderand the Wind-uo Mouse.Switnmy)
 
LeoLionniis afamily man fix)m Holland. Hestudied in Amsterdam,Belgium,
 
Switzerland,Italy,and the United States. Mr.Lionniearned hisPHDin
 
Economics.
 
Whileonatrain trip with his grandchildren he tore outsomepaperfigures
 
inventing hisfirstcharacters.Little Yellow andLMeBlue. Hewasabletohave
 
this published and so evolved anew careerin children's literature and art.
 
Mr.Lionni has written and illustrated numerous books,severalofwhich
 
have won awards. Ennr hnnks^ Inch by Inch.Swimmv.Alexander and the Wind­
apMouse,and Frederick,have won the CaldecottHonorBook award. LeoLionni
 
usesan unusualtechniqueofcollage with brightpaints to illustrate his books. In
 
the introduction to Frederick'sFables(1985),BrunoBettelheim remarks,"ItisLeo
 
Lionni's wonderful,colorful pictures that stimulate the child'simagination,
 
charming him while educating his mind in the mostenjoyable manner. It is the
 
beauty ofthese picturesthat permitsthe adultreading with hischild to participatein
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whatspontaneously captivates theimagination ofthe child,enriches it,and with it
 
satisfies him emotionally"(1985,p. xii).
 
Ichose to useLeoLionni's literature because ofthe themesofthe stories.
 
Notonly are they appropriateforcooperativelearning strategies,butthe themes
 
presented believe in cooperative efforts and the characters are very prosodal. In
 
discussing implementation ofprosocial education,Oliner stated,"the message
 
which schools need to communicateis that good grades andjobs areimportant,but
 
thatsuccessis also characterized by a sense ofhaving accomplished somethingof
 
worth to others...the real measureofwinning in schooland society may bethe use
 
ofone's talents toenhance the general quality oflife"(1986,p.404). Thistheme
 
is obvious in severalLionni storiesincluding Tillie and the Wall.Swimmy.Tico
 
and the Golden Wings,and Frederick. LeoLionni helps his readers realize that
 
although others may be differentin appearance,abilities,orinterests,wecan all live
 
together.
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APPENDIXC
 
Q)operative Learning Activities
 
Lionni,L.(1964). Tico and the golden wings. New York: Pantheon Books.
 
Ticois a wingless bird wholongsfor wingslike all the other birds have. One
 
day Ticofinds himselfwith beautiful golden wingsso heflies everywhere
 
delightedly. Now the other birds assume thatTicothinks himselfbetter than they
 
are and snub Tico. Hesetsoutalone and meetsa strangerin need. Without
 
hesitation,Ticooffers a golden feather as partofa solution. Ticocontinues to give
 
ofhimself,and ashe does,his golden feathers are replaced by black feathers.
 
Finally,Tico's wingfeathers are all black and heis accepted back into the bird
 
society which had shunned him. The birdsthink everything is back to normal but
 
Ticolets the readersknow thatheis still different because he has his memories.
 
Cooperative Activities
 
INTO:
 
1. Pre-reading Question Strips
 
2. GroupPrediction
 
3. Story Setting
 
THROUGH:
 
1. Picture Prediction
 
2. Opin
 
3. Written Conversation
 
BEYOND: ° »
 
1. Literature ReportCard
 
2. Word Theatre
 
3. TicoFlip Book
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TICO ANB THE GOLHIN WINGS
 
INTO
 
Pre-reading Question Strips
 
(Whisler&Wrniams,1990)
 
FYPEOFLESSON
 
Helping studentsrelate theirown expe
 
riencesand feelingsto thoseofcharac
 
ters in the story
 
INTERDEPENDENCE
 
Partnersshare and listen to each other,
 
partners discuss/identify the question
 
being answered
 
SOCIALSKILLSOBJECTIVE
 
Listening
 
SharingIdeas
 
GROUPING
 
Partners
 
ACCOUNTABILITY
 
Thumb signalsfor yesandno
 
Each student writes
 
Numbersignal toidentify question
 
being answered
 
COGNrnVEOBJECTIVE
 
Students think aboutandorally share
 
experiencesorfeelings. Students write
 
a shortanswertoone question. Stu
 
dentslistentoclassdiscussion and
 
identify which questionis beingan
 
swered, Students use their prior
 
knowledgetofocuson whatmight
 
happen inthe story.
 
MATERIALS
 
Four questions written on paper strips 3"x 8"lined paperforeach student
 
PROCEDURE
 
Teacher preparesfourquestionfor whole classresponse
 
1. Have you ever wished very hard for something?
 
2. Have yourfriendseverleft you alone?
 
3. Have youever helped anyone?
 
4. Have you ever been so excited you could notsleep?
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Onequestion ata timeis given to the class. Students give thumb signalfor yes/
 
no,then discuss briefly with partner. Proceedthrough allfour questions. Passout
 
paper. Each student writesashort answerto herchoice ofquestion. Teacher
 
assigns a number toeach question which has been placed on the chalkboard.
 
Students share answers with partners. Sharing may proceed to the whole class as
 
time permits. Other students listen to guess which question is being answered.
 
The signalis to hold up the numberoffingerstorepresent the sentence number.
 
This activity helps students understand that writing is communicating. They
 
begin to realize that"Yes,Idid"can answerany ofthe questions;therefore,more
 
detail helpsin commuiiication.
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INTO
 
Group Prediction
 
(Whisler&Williams.1990)
 
TYPEOFLESSON GROUPING
 
Developing orallanguage Groupsoffour
 
INTERDEPENDENCE ACCOUNTABILITY
 
Studentsshare thegroup penciland All students take turns waiting
 
jrediction sheet
 
Students work on a single group project
 
SOCIALSKILLS OBJECTIVE COGNITIVEOBJECTIVE
 
Fakingturns Students brainstorm ideas within their
 
Sharinginformation group.
 
Students write an answertoaquestion.
 
Studentslisten to classdiscussion.
 
MATERIALS
 
1 pencil per group-use a pretty designed oneforfun
 
1 paper per group for prediction sheet
 
2questions(onefor each side ofthe paper)
 
PROCEDURE
 
Teacherdecideson two questions:
 
Whatare things you wish for?
 
Whatare ways you have helped people?
 
Whataresomeofyour happy memories?
 
Whatkind things have othersdonefor you?
 
Groups brainstorm answersto first question. Pass pencil/prediction sheet around
 
for all to write down an idea. Timeis called. Group speaker shares an idea with
 
the whole class. All listen because an ideacannot berepeated.
 
Repeat procedure with second question.
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INTO
 
Story Setting
 
TYPEOFLESSON GROUPING
 
rhinldng^lls; Usingcontextclues to Groupsof3or4
 
create a story
 
ACCOUNTABILITY
 
One paperofstory ideas per group Team rolesincludereporter,recorder,
 
task master,and praiser
 
NTERDEPENDENCE
 
COGNITIVESKILLOBJECTIVE
 
(Accepting others'ideas Comprehension through context
 
Active listening Creative writing
 
SOCIALSKILLSOBJECTIVE
 
Readinga group story
 
MATERIALS
 
Overhead transparency ofthe introductory paragraph ofTico
 
Writing paper and pencils
 
"Many yjears agoIknew alitde bird whose name was
 
Tico. He would siton myshoulderand tell me all
 
about thje flowers,thefems,and the tall trees.
 
OnceTico told me this story about himself.'
 
PROCEDURE
 
Projectand read theinox)ductory paragraph. Groupsdiscuss what might happen
 
in this story[ Hierecorder writesdownsomeoftheideas. Focusquestions
 
include: Whoelse mightbein the story? Where mightthe story take place?
 
When timeis called,the reporter tells twoideasthe team wrotedown. When all
 
groups haveishared,the teacherreads the story.
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 THROUGH
 
Picture Prediction
 
(Whisler&WiUiams,1990)
 
TYPEOFLESSON
 
Aidingcomprehension through useof
 
listening,imagery,discussion,and
 
prediction
 
INTERDEPENDENCE 

Studentsdei)end on their partnerforthe 

information they need to share. 

SOCIALStaLLS OBJECTIVE
 
istening,checking for understanding
 
GROUPING
 
Partners
 
ACCOUNTABILITY
 
All students draw apicture
 
Eachexplains their partner's picture.
 
COGNITIVEOBJECTIVE
 
Students think aboutastoiy. Theyuse
 
drawing toexpressan ideaand orally
 
share withapartner. Students ttiso
 
practice givingan oral presentation to
 
theclassin whichthey sharetheir
 
partn^s'ideas.
 
Listening and allowing someoneelse to
 
share yourthoughts
 
MATERIALS
 
Drawing paper and crayons
 
PROCEDURE
 
Ataturning pointor climax before the ending,ask the students to talk with a
 
partner about how they think the story will end. Each person then draws their
 
idea. Students may also complete a sentenceframeor write a sentence ortwo
 
abouttheir picture. Partners are given time toshow and discuss their pictures
 
with one another. Atthis timethey check to make sure they understand whattheir
 
partner thinks. Then partners may share with the entire class. Both students stand
 
together. Fred holds up his picture while Martha shares,"My partner,Fred,
 
thinks..."and then Martha holds her picture whileFred shares.
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THROUOH
 
Opin
 
(Whisler&WilUams,1990)
 
rYPEOFLESSON GROUPING
 
Modified cloze vocabularyTeinforce- Partners
 
tnentexercise
 
ACCOUNTABILITY
 
Studentshelp each other pick the"best" Studentscomplete theirownOpin
 
INTERDEPENDENCE
 
sheetfirst
word
 
COGNITIVEOBJECTIVE
SOCIALSKILLSOBJECTIVE
 
•Respecting individual differences Using vocabulary skills within alitera
 
Checkingfor understanding turecontextandlearning tojustify
 
choices
 
I MATERIALS
 
Onecopy pjer studentofthe cloze worksheet.
 
i They chirped with ."Now you
 
are_ 'they said.
 
We all huddled.
 ButIwasso
 
aiid ,Icouldn't. . Iremembered the basket
 
maker's son,the old woman,the puppeteer,and all the
 
othersI had helped with my .
 
j "Now my wings are ,"Ithought,and yetIam
 
notlike . Weare all different Eachfor hisown
 
memories,and hisowninvisible golden dreams."
 
PROCEDURE
 
Teacher prepares the cloze worksheetofthe text. Studentsdothe exercise indi
 
vidually and then discussresponses with a partner. Class then compares their
 
responses with the author's.
 
Opin is an abbreviation ofopinion. Therefore,differing responses andopinions
 
are encouraged. When individuals are unable to complete the worksheets alone,
 
partners work together and then discuss with another setofpartnersso allcan
 
experience successthrough oral contribution.
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THROUGH
 
Written Conversation
 
(Harste&Short,1988)
 
TYPEOFLESSON GROUPING
 
Storycomprehension Partners
 
INTERDEPENDENCE ACCOUNTABILITY
 
'artnerscannotcontinue writing unless Each partner mustaskand answer
 
wtih people areactively participating questionsto keepdie activity going
 
SOCIALSKILLSOBJECTIVE COGNITIVESKILLOBJECTIVE
 
Accepting other'sideas Writing answersthatmakesenseto
 
3uick work otherreaders
 
Reading
 
MATERIALS
 
Writing paper and a pencil per dyiad
 
PROCEDURE
 
Theteacherinterrapts the story at an interesting time. The first person writes,
 
'Whatdo you think will happen?"on the paper and hands it to the partner. Part
 
nerresponds and returns the paper. Thiscontinues with pamers altemating asking
 
questions and answering until time is called. Ifthe emergentreaders and writers
 
are having trouble getting the message,have the writter alsoread die response to
 
the partner before the nextresponse is initiated.
 
Theteacher then proceeds with the reading and may stop several more times
 
where the selection warrants.
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BEYOND
 
Literature Report Card
 
(Whisler&WUliams,1990)
 
TYPEOFLESSON GROUPING 
rhmkingaboutcharacters and assess- Partners 
ing their traits. 
[NTERDEPENDENCE ACCOUNTABILITY
 
Partnersshare apencil Each studentdoes partofthe writing
 
Oneliteraturereportcard pergroup
 
SOCULSKILLSOBJECTIVE COGNITIVEOBJECTIVE
 
Reaching agreement Considering degreesto which charac-

Shaiinginformation tersshow certain trait andexplaining
 
reasons,verbally andin writing.
 
MATERIALS
 
Literature ReportCardform foreach team
 
PROCEDURE
 
Partners discuss gradesfor the character. One student writes the grade and the
 
other writes thecomments. Studerits alternate this procedureforeach character
 
trait. In the beginning,the teacherestablishes the character traits. With practice,
 
the students can choose theseitems.
 
Asan optionalextension,two pairscould team up tocompare theirtwo versions
 
ofgrades and the rationale for giving the grades.
 
Thisreportcard provides an excellentopportunityfor students to givea self-

evaluation ofthe social skills they are working on. Include aspaceon the bottom
 
ofthe character'sreportcard for theteam to evaluate their work and require each
 
participantto sign her name.
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 LITERATURE REPORTCARD
 
In:
For:
 
GRADE COMMENTS
SUBJECT
 
■ ■ ■ ■ 1 ■ ■ 
Signed: 1. 2. 
3. 4. 
(Whisler&Williams,1990) 
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BEYOND
 
Word Theatre
 
(Whisler&Williams,1990)
 
lYFEOFLESSON GROUPING
 
Demonstratingcomprehension through Partners
 
irama
 
[NTERDEPENDENCE ACCOUNTABILITY
 
Roles assigned are actorand guesser Studentsrelyoneach otherto
 
accomplish the goal
 
SOCIALSKILLSOBJECTIVE COGNITIVEOBJECTIVE
 
Checkingfor understanding Using and elaboratingon termsfrom
 
the literature selection.
 
MATERIALS
 
Twolists ofwordsfoundin the story,printed in large letters on acard orpro
 
jected by the overhead projector.
 
List1 List2
 
sing hop
 
fly wings
 
angry basket
 
happy trees
 
berries sick
 
PROCEDURE
 
Students teaiiiup with a partner. One studentis assigned the actor and the
 
other thb guesser. The partners sitin such a way that all actors arefacing their
 
partners and are the only one whocan see the word list. Students are reminded to
 
think ofthe story since the words werefound there.
 
Actors simultaneously begin acting outthe first word. The activity pro
 
ceeds withoutthe actor speaking asin charades. When the guesser correctly
 
identifies the word,the actor proceeds to thefollowing word until the list is
 
complete. Then both members may stand up and silently watch the other teams
 
finish.
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BEYOND
 
Tico Flip Book
 
FYPEOFLESSON GROUPING
 
Stofyconqneheiision Groupsof4
 
INTERDEPENDENCE ACCOUNTABILITY
 
One groupFlipBook will becompleted Each memberisresponsiblefortwo
 
sentences
 
SOCIALSKILLSOBJECTIVE COGNITIVESKILLOBJECTIVE
 
iveryone participates Compehendingimportantstory events
 
Accepting others* ideas
 
MATERIALS
 
Construction paper(16"X22") and crayons
 
Lined writing paper,pencils,and gold glitter
 
PROCEDURE
 
Afterthe story,the group brainstorms the majorideas. Each person isresponsible
 
for writing twosentences. Team members may assist with thoughts as well as
 
spelling. Theconstruction paperisfolded in halfasa book to appoximately 8"X
 
11". Onthe inside righthalfthe group works togetherdrawing and coloring a
 
picture representing the story,filling the entire page. Students may wish to use
 
gold glitteron Tico's wings. On the cover,the sentence strips are glued downin
 
sequence. Theconstmction paperis then cut between the sentences to within a
 
finger's width ofthefold. This allows the book to beopened strip by strip. The
 
group practices reading thefinished project. Bach stripflipsopen toreveala
 
portion ofthe picture. When the sentences are complete,the entire picture is
 
viewed.
 
Possible sentences:
 
1. Tico: IdreamedIhad wings.
 
2. The wishing bird gave memy wish.
 
3. I got golden wings.
 
4. Myfriends were mad atme.
 
5. Igave my golden feathers away.
 
6. Myfeathers all turned black.
 
7. Myfriends all loved me.
 
8. I still had my memories.
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APPENDDCD
 
Cooperative Learning Activities
 
Lionni.L.(1967L Frederick. New York: Pantheon Books.
 
Aswinter approaches,the mousefamily preparestheir provisions. Four gather
 
food continuously^while Frederick has his tnind elsewhere. Frederick explainsthat
 
he is gathering colors and wordsforthelong,lonely winter ahead. Whenthefood
 
isexhausted,Frederick brings out his provisions and doesindeed provide supplies
 
necessaryfor a happy,healthyfamily. Readers becomeawareofindividual
 
differences as well theimportance ofpoetry to civilization.
 
Cooperative Activities
 
INTO:
 
1. Brainstorming Blue
 
2. ColorCollage
 
3. Colorful Chants
 
4. Anticipation/Reaction Guide
 
5. Rhyming Roundtable
 
THROUGH:
 
1. Listening,thinking activity
 
2. Sketch to Stretch
 
3. FeelingsFreeze
 
BEYOND:
 
1. Stretch asentence
 
2. SweetSimiles
 
3. PaintPalletProse
 
4. Seasonal Circle
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INTO
 
Brainstorming Blue
 
(Curran,1990)
 
TYPEOFLEiSSON GROUPING 
Reading skills: Develop color word Tean»of4 
banks 
INTERDEPENDENCE ACCOUNTABILITY 
Team memberslisten toone another so Each memberisresponsibleforcon 
fliey can read thecolorlists. tributing to the brainstorm listforeach 
assigned color 
Each membermustbeable toread the 
list 
COGNITIVEOBJECTIVE
 
Quietvoices. Qassifying wordsand/or pictures by
 
Quick work. color
 
Reachngthe color list
 
SOCIALSKILLS OBJECTIVE
 
MATERIALS
 
4differentcolor word sheetsforeach group
 
pencils and crayons
 
PROCEDURE
 
Each student writes a word(ordrawsa picture)thatis represented by the color
 
word atthe top ofthe paper. The paperis passed to the person on theright.This
 
begins the roundtable. Each person then followsthe same stepson the succeeding
 
papers. This simultaneous brainstorming continues untiltimeiscalled after
 
approximately 10 minutes.
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Evaluate social skills:
 
In the bottoincomerofeach color sheets there is asymbolfor the social skills.
 
On the left there is arunning boy representing quick work. On the rightis a whis
 
pering boy for quiet voices. When brainstorming time iscomplete,each team
 
membercircles the symboliftheyfeel theirteam worked successfully at that skill.
 
Several students may tell the class why they responded asthey did. Countthe
 
students who circled picturesforeach response and give praise accordingly. Now
 
theteam works together toinsure thateach person can read the wordsorsymbols
 
on each color sheet. SAVEthe color sheets to use in a beyond activity.
 
Debriefusing roundrobin:
 
Whatdid your group do that madeit easy to:
 
Add words to the brainstorm sheet?
 
Pass the paper quickly and quietly?
 
Leam all the wordson the color sheets?
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Color Words
 
ilBiS
 
(Curran,1990)
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Color Words
 
RED
 
(Gurran,1990)
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Color Words
 
(Curran,1990)
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INTO
 
Color Collage
 
TYPEOFLESSON GROUPING
 
Classifyingcolors Groupsof4
 
INTERDEPENDENCE ACCOUNTABILITY
 
Roles assigned arer materialsfacilita Each student willfind and cutout
 
tor,productdesigner,praiser,and picturesrepresenting the group color
 
group presenter
 
One groupcollage is constructed.
 
SOCIALSKILLSOBJECTIVE COGNITIVEOBJECTIVE
 
Happy talk Classifying objects by color
 
Everyone participates
 
MATERIALS
 
Magazines with colorful pictures
 
Background paperfor the collage.
 
Scissors and glue.
 
PROCEDURE
 
Studentsformteamsoffour. The praiserrandomly selects a colorfrom the
 
teacherfor the group collage. Materialsfacilitator gets a magazineand scissors
 
foreach individualor partners. Studentslook through the magazine and cutout
 
picturesofitemsofthe assigned color. The productdesigner arranges and glues
 
the pictureson thecollage paper. The praiser has been using HappyTalk anden
 
couraging the others to useHappy Talk throughoutthe entire process. When the
 
collage iscomplete,the group presenter shares the collage with the whole class.
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INTO
 
Colorful Chants
 
(Curran,1990)
 
GROUPING
 
Teamsof4to6
 
TYPEOFLESSON
 
Writingskills
 
INTERDEPENDENCE ACCOUNTABILITY
 
Each memberchoosesacolor and Students shareideasforchant
 
writes aboutit Students ensure tiiateachcan read the
 
Each person's work becomespartof chant
 
the chant
 
Eachmemberhelps the othersread
 
what he has written
 
SOCULSKILLSOBJECTIVE COGNITIVEOBJECTIVE
 
Accepting sug^stionspolitely Students willputcolor tiioughtsinto
 
Everyone participates writing
 
Students willread groupcolorchant
 
MATERULS
 
Onechant(sentence)strip per person
 
Writing paper and tape
 
PROCEDURE
 
Teachershowsasample colorchantand models widia group how to produce a
 
chant. Theteam decides which colors to use in the chant There will be onecolor
 
foreach person. Each memberagrees to a colorto work on. Team members
 
contributeideasofobjects foreach color. Members practice accepting sugges
 
tions politely by thanking teammatesforideas. Each person completesthe chant
 
strip by writing thecolor word three times and drawing a suggested picture under
 
itor writing the picture name. When all membersfinish,the papers are taped
 
together to complete the chant Team members practice saying the chant with
 
everyone participating. Astime allows,teams share their chants with the class.
 
A variation for Frederick is to have groupsoffour and ask each studenttofocus
 
on a season rather than acolor.
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INTO
 
Anticipation/Reaction Guide
 
(Whisler&WiUiams,1990)
 
TYPEOFLESSON GROUPING
 
Stimulate thoughtsandopinions Groupsof4
 
INTERDEPENDENCE ACCOUNTABILITY
 
One guidepergroupis completed Individualresponse signal(thumbsup
 
Recorder marksthe guide afterstudents ordown)
 
reach agreement
 
COGNITIVEOBJECTIVE
 
Reaching agreement Listeningandreading to validate
 
predictions
 
SOCIALSKILLSOBJECTIVE
 
MATERIALS
 
Anticipation/Reaction Gxiide for each team
 
Frederick AnticipationIReaction Guide 
Before After 
1.Winteris alwayscold. 
2.Everyone is good atsomething. ___ 
3.There are4seasonsin a year. 
^ 4.Itisokforsome people notto help. 
5.Wordscan belike magic. 
6.Writing poemsis an importantjob. 
7.Wintercan be alonely time. 
■ 8.You can paintcolorsin your mind. 
PROCEDURE
 
Teacher prepares the guide using short statements which willchallenge students'
 
attitudes and beliefs. Each team receives a guide and listens as the teacher reads
 
the first statement. The group quickly discusses and decides whether they agree
 
(marked by+)or disagree(marked by-)with the statement.Each statementis
 
read and discussed. Iftime permits,the whole class may discuss rationalesfor
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choices. Next,the story is read. Thisisfollowed by the groups going overthe
 
statementson the guide and deciding on an answerforthe reaction side. This
 
gives the students the chance toreassess their beliefs as supported by the story.
 
Whisler and Williams(1990)suggest using Talking Chipsto help ensure that
 
everyone participates. Theidea is thateach person has a chip or markerin the
 
center ofthe table which is withdrawn when astatement,eitherforor against the
 
sentence underdiscussion,has been made.
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INTO
 
Rhyming Roundtable
 
(Quran,1990)
 
TYPEOFLESSON GROUPING
 
ReadingSkills:RhymingWords Groupsof3or4
 
INTERDEPENDENCE ACCOUNTABILITY
 
OneRhyming WordFamily sheetis Each person writesa wordsothe
 
completedforeach group roundtablecan continue
 
SOCIALSKILLSOBJECTIVE COGNITIVESKILLOBJECTIVE
 
(JuietVoices Thinking ofrhyming words
 
Quick Work Readingrhyming words
 
MATERIALS
 
OneRhyming WordFamily sheet per team
 
One pencil perteam
 
PROCEDURE
 
Each team gets aRhyming Word Family sheetand reads the word atthe top.
 
Membersquiedy discuss possible rhyming words. Person#1 starts theroundtable
 
by writing oneofthe words and quickly passing the paper to#2. Process contin
 
ues until timeis called. The teams practice reading the rhyming words until
 
everyonecan read them. Randomly choose team numbersfrom each group to
 
read their listto the class. Have all team members sign the sheet and hang it as a
 
chartin the classroom.
 
Evaluate social skills:
 
During thelesson ask the students to stop a momentto think how they are doing
 
on passing papers quickly and quietly. Have the groups decide whatthey are
 
doing to help each other work quickly and quietly. Have#rsgetready to go to
 
another group to share the helpful strategies they are using.
 
Atthe conclusion ofthe lesson,teamscount up the numberofrhyming words
 
they wrote. Teamsdecide ifthey used quiet voices while they worked. Ifthey
 
have a goodreason to supporttheir positive view,person#2draws a smiling face
 
on the back ofthe sheet Person#3will beready to write down orexplain the
 
reason for the smiling face. Ifthe team felt they did notuse quietvoices,#2
 
drawsa light bulb and#3writesdown ideas to help the team do better nexttime.
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(Curran,1990)
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bcG
 
bed
 
(Curran,1990)
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THROII0H
 
Listening-Thinking Activity
 
(Whisler& Williams,1990)
 
TYPEOFLESSON GROUPING
 
Readingand Honingto anticipate Groupsofthree
 
what willhappen next
 
INTERDEPENDENCE ACCOUNTABILITY
 
Studentsdepend on othersintheir Assignedroles are materials,group
 
groupto perform thetasksin sequence reader,classreader
 
SOCIALSKILLSOBJECTIVE COGNITIVEOBJECTIVE
 
Listening Listening to predictoutcomes
 
Reading to validate predictions
 
MATERIALS
 
Onedifferentsentencefrom the textforeach group
 
PROCEDURE
 
Teacher preselects sentencesfrom the textand writeseach oneon a slip ofpaper.
 
1. All- exceptFrederick.
 
2. "Ido work,"said Frederick.
 
3. "Oh no,Iam gathering words."
 
4. They were a happyfamily.
 
5. "Whatabout your supplies,Frederick?,"they asked.
 
6. "Do youfeelhow their golden glow..."
 
7. "Close youreyes again."
 
8. And Winteris last...with little cold feet.
 
9. "Iknow it."
 
10. Wasit magic? (optional)
 
Students are assigned roles ofmaterialfacilitator,group reader,orclass reader,
 
The materialfacilitator getsoneofthe sentence strips. The group readerreads the
 
sentence to the group. Together they speculate a situation that may callfor their
 
piece. Theteacherreads the book aloud,pausing to allow students toread the
 
missing parts. When all group members agree that it is timefor their piece,the
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classreaderreads the sentence. Ifthe students are unsureofwhose partis next
 
and along silence persists,the teacher asks,"Whohas the piece that begins..." If
 
a section isread at an inappropriate time,teacher'sraised hand will usually
 
indicate thereader should stt^. Teacher may say,"Thatsection comes ata
 
different time." Itis quite likely thatsomeonein another group willcommentthat
 
this does notmake sense in the story now. The students are understanding that
 
reading is predictable and makessense.
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THROUOH
 
Sketch to Stretch
 
(Harste&Short,1988)
 
TYPEOFLESSON GROUPING
 
Stoiycomprehension Groupsof4
 
INTERDEPENDENCE ACCOUNTABILITY
 
Studentslisten soiheycan reporton Each studentdrawsapicture
 
another's sketch	 Each studentshares another's sketch
 
SOCIALSKILLSOBJECTIVE	 COGNITIVESKILLOBJECTIVE
 
Story comprehension
Accepting others'ideas
 
Active listening
 
MATERIALS
 
Pencils
 
Paper
 
Gayonsor markers
 
PROCEDURE
 
Theteacher stops thereading at an interesting pointin the story and asks"What
 
doesthe story mean to you sofar?" Each person draws theiridea. After several
 
minutes,each person in the group shares the sketch with a partner. Then partner's
 
report to the team following the pattem,"My partner,Fred,drew...
 
Alternativesinclude having the team brainstorm waystoexpress whatthey see
 
happening in the story. They can work together todraw it,orrolescan be
 
assigned.
 
61
 
THROUOH
 
Feelings Freeze
 
TYPEOFUSSON GROUPING
 
Expressing meaning fiirough movement Groupsof4to6
 
INTERDEPENDENCE ACCOUNTABILITY
 
One gioup statue willbe created Thestatueisincomplete unlessev
 
eryone contributes
 
SOCIALSKILLSOBJECTIVE COGNITIVESKILLOBJECTIVE
 
Accepting other'sideas Demonstratingcomprehension
 
MATERIALS
 
None
 
PROCEDURE
 
Students listen to a segmentofthe story. They break into groupsto decide on a
 
feeling expressed in the story. They work together to see how they could make a
 
statue to representthefeeling. After several minutes todevelop the statue,each
 
group mayfreeze in position sothe class can see what waysthey used to represent
 
diefeeling. The process may berepeated several times throughoutthe story.
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BEYOND
 
Stretch a Sentence
 
(Curran,1990)
 
TYPEOFLESSON GROUPING
 
Writingskills:Descriptive sentences Groupsof4to6
 
INTERDEPENDENCE ACCOUNTABILITY
 
Onegroup sentenceiscomposed Each person addsdecriptive words
 
Each person practicesreading the
 
sentence
 
SOCIALSKILLSOBJECTIVE COGNITIVEOBJECTIVE
 
Activelistening Writing descriptive sentences
 
Quiet voices Reading descriptive sentences
 
MATERIALS
 
Build-a-Sentence Sheet
 
PROCEDURE
 
Teacher provides several base sentenceframesincluding'*Welike ice cream. We
 
like dogs. Welike cookies." Students may contribute ideas as they become
 
proficient. Teacher models building a sentence with several students. Choosing
 
studentsfrom variousteams will give added support whente^sbegin then-

work. Theteams are given time to choose a base sentence. Person#1 writes the
 
base sentence and then adds a word in box 1. Thepaper is passed to
 
each team liiemberin order. Team members may quietly suggestdescriptive
 
words. The papercontinues to rotate until timetostop is called.
 
Afteronly afew minutescheck on quietvoices. RequestActive Listening and
 
askforeach person to indicate by ashow offingers how their team is doingin
 
using quietvoices. Fivefingersindicates a greatjob by everyone,three indicates
 
mostoftheteam is quiet,and oneindicates that work was being done butnot with
 
quiet voices. The person who hasthe sentence sheetcounts the total numberof
 
fingers showing and writes that numberin the top leftcomerofthe paper.
 
Continue the sentence building until everyone has written atleastone,perhaps
 
two,descriptive words. The last person on the team isinstmcted to write the
 
sentence atthe bottom ofthe paper using all the descriptive words.
 
63
 
Evaluateinside voices again in the same manner. ThistimePerson#3records the
 
numberoffingers shown in the top rightcomerofthe paper.
 
Timeis givenforeach team memberto practice reading the sentence. Person#2
 
may read the group sentence to the class.
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Build A Sentence
 
Base Sentence.
 
C^i.
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¥m
 
(I
 
5:
 
SY
 
Sentence
 
(Curran,1990)
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 BEYOND
 
SweetSimiles
 
(Curran,1990)
 
TYPEOFLESSON GROUPING
 
Writingskills: similes Partneis
 
INTERDEPENDENCE	 ACCOUNTABILITY
 
One simile sheetiscompleted by Each personisresponsible forone
 
partners,one contributesideasforred. color
 
onecontributesfor white
 
SOCIALSKILLSOBJECTIVE	 COGNITIVEOBJECTIVES
 
Quietvoices	 Using higherlevel thinking tocompare
 
objectstoacolor
 
Using writing skills
 
V , M
 
MATERIALS
 
SweetSimile worksheet
 
Super silent sixesreward sheet
 
Pencils,crayons,glue
 
Halfclass setofred papers,2"x 3"
 
Halfclass setofwhite papers,2"x 3"
 
PROCEDURE
 
Teacherreviews similes and six-inch orquiet voices. Partnersform and the
 
person with the longest hair gets the materials. One person signs the white paper,
 
one signs the red paper. Partners talk quietly togetherto shareideas and spellthe
 
words. The person whosigned the white paper will write down the whiteideas
 
and theother person will write downthe red ideas.
 
Afterfive minutes,checkfor quietvoices. Askforthe thumbs up signal ifpart
 
ners around workers were quiet. Complimentand encourage quiet voices.
 
Allow time forcompleting the similes,practice reading each simile together,and
 
lightly coloring the SweetSimile sheet.
 
6 6
 
Evaluate six inch voices with reward ofa Super Silent Six. Reassign partners to
 
discuss how effective teams werein working quietly. If both partners agree that
 
the team wasquiet,the red person getsa Super Silent Sixfrom the materials
 
center. Thered personretums to his partner and glues the Six onto their Sweet
 
Simile worksheet
 
Partners return to theteamsthey evaluated with to read and hearone anothers
 
similes. Groupsmaychange several times to allow for plenty ofreading.
 
Extensionsinclude allowing partners to write sentences using the similes;partners
 
mightexchange similes with another team to write sentences with new similes;
 
partners or individuals could write a story using two or more similes.
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SweetSimiles
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Super Silent Six
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BEYOND
 
PaintPalletProse
 
(Curran,1990)
 
TYPEOFLESSON GROUPING
 
Writingskills: color poetry Groupsof4
 
INTERDEPENDENCE ACCOUNTABILITY
 
Studentsdepend on odiersin then- Each person hasa particularsection of
 
groupto perform the tasksin sequence the poem to write
 
SOCIALSKILLSOBJECTIVE	 COGNITIVEOBJECTIVE
 
Happy talk	 Students work togetherto create acoloi
 
poem
 
Woridng with singular and pluralnouns
 
MATERIALS
 
Sentence strips
 
Construction paper
 
Colored pencils and glue
 
PROCEDURE
 
Studentscan use the lists madein Brainstorming Blue to aid in the poetry. Each
 
team willfollow the poem sample asillustrated.
 
White
 
White is a daisy. (person 1)
 
White is alamb. (person2)
 
White are the snowflakes. (pereonS)
 
White are theclouds upin the sky. (person4)
 
Ilike white.
 
Teams are assigned acolor or mayrandomly chooseonefrom a basket. Members
 
1&2decideon singular objects while3&4use plurals. Team decides who
 
writes the title and ending. Team members write their section ofthe poem using a
 
pencil in theteam color on the sentence strip. When all pieces are complete,the
 
strips are arranged in the proper order and glued onto the construction paper.
 
Members practice reading the poem. A group presentation is made to the class.
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Evaluate andcomplimentHappy Talk by referring to thechart with Happy Talk
 
suggestions and by spotlighting groups that are consistently utilizing Happy Talk.
 
Extensionsinclude having teamsteach anotherteam to read their poem;making a
 
neatcopy ofthe poem to display on the board or makeinto a class book;discuss
 
ing more unusal colors such as brngundy and aquaand try making poems with
 
them;using severalcolors in the poem by having each student write aboutone
 
color.
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BEYOND
 
Seasonal Circle
 
TYPEOFLESSON GROUPING
 
Categoiizing activities bySeasons Groupsof4
 
INTERDEPENDENCY ACCOUNTABILITY
 
One group projectinvolving seasonsis Each personis responsiblefordrawing
 
completed writing ideasforaspecific season
 
SOCIALSKILLSOBJECTIVE COGNITIVEOBJECTIVE
 
Everyone participates Students verbalize abilities they have
 
Everyone isimportant Students demonstrateknowledgeof
 
Seasons
 
MATERIALS
 
Onesheetofpaper per student
 
Crayonsor markers and tape
 
Talking chips
 
PROCEDURE
 
Students use roundrobin to discuss acitivities thatremind them ofeach ofthefour
 
seasons. Talking chips are used to ensure thateach person responds to the ques
 
tion,"Whatis something you are good atdoing in the Fall?" Once all members
 
have thoughtofan idea or accepted a suggestionfrom team members,each ofthe
 
seasons are asked. Membersdecideon one season to illustrate on their paper.
 
They may include themselves and other group membersdoing the things they said
 
they are good atin that season. Wordsand sentences are encouraged. The
 
finished projectis taped together toshow how the seasons continually revolve.
 
The circle may be hung aboveor placed on the teams work area.
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APPENDDCE
 
Co6perative Learning Activities
 
Lionni,L.(1969). Alexander and the wind-up mouse. New York: Patheon
 
Books.
 
Alexander,an ordinary mouse,leaves his mouse hole seeking crumbs. He
 
finds Willie,the wind-up mouse. Even though thetwo micecomefrom completely
 
different worlds they find muchin common and becomegood friends. Alexander,
 
in quietand lonely moments,finds himselfenvying Willie. When Willie tells
 
Alexanderabouta magiclizard whocan changeone animal to another,Alexander
 
sets outtofind him. Alexanderis anxious to be a wind-up mousejustlike Willie.
 
The magiclizard requires a purple pebble and afull moon to work his magic. After
 
diligent searching,Alexander findsthe purple pebble,just as he discovers that
 
Willieis being discarded along with the other unwanted toys. Underthe full moon,
 
Alexander makes his request-for Willie to become like him. Alexanderreturns to
 
the toy box,only to discoverthat Willie is gone! Alexander meetsa strange new
 
mousein the mouse hole. Hisnameis Willie and a celebration ensues.
 
Cooperative Activities
 
INTO:
 
1. Pre-reading Question Strips
 
2. Card Sort
 
THROUGH:
 
1. PaitnerPrediction
 
2. Picture Prediction
 
3. Picture Dialogue
 
BEYOND:
 
1. Jigsaw Story Map
 
2. Card Sort
 
3. A Good Friend for Me
 
4. VennDiagrams
 
5. IntCTviewing the Man on the Street
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4L1XANBER AND THE WIND
 
MOUSE
 
INTO
 
Pre-reading Question Strips
 
(Whisler&WilUams,1990)
 
TYPEOFLESSON
 
[lelping students relate theirown
 
experiencesandfeelings to thoseof
 
characters in the story
 
INTERDEPENDENCE
 
Partnersshare and listen to each other.
 
Partners discuss/identify thequestion
 
beinganswered
 
SOCIALSKILLSOBJECTIVE
 
Listening
 
SharingIdeas
 
GROUPING
 
Partners
 
ACCOUNTABILITY
 
Thumb signals for yes and no
 
Each student writes
 
Number signal toidentify question
 
being answered
 
COGNITIVEOBJECTIVE
 
Students think aboutand orally share
 
experiencesorfeelings. Students write
 
ashortanswertoone question. Stu
 
dentslisten toclassdiscussion and
 
identify which question is being an
 
swered.
 
Students use theirpriorknowledge to
 
focuson whatmighthappenin the
 
story.
 
MATERIALS
 
Fourquestions written on paper strips
 
3"X8"lined paperforeach student
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PROCEDURE
 
Teacher preparesfourquestionsfor whole classresponse
 
1. Have you ever wished to be someoneelse?
 
2. Do you have a very bestfnend?
 
3. Have you ever been happy with afriend?
 
4. Have you everlooked for something that
 
wasvery hard tofind?
 
One question atatimeis given to the class. Students give thumb signal
 
for yes/no,then discuss briefly with partner. Proceed through allfourquestions.
 
Passout paper. Each student writes a short answerto herchoiceofquestion.
 
Teacher assignsa numberto each question which has been placed on the chalk
 
board. Students share answers with partners. Sharing proceeds to the whole class
 
astime permits. Other students listen to guess which question is being answered.
 
The signal is to hold up the numberoffingers to represent the sentence number.
 
This activity helps students understand that writing is communicating.
 
They begin to realize that"Yes,Idid"can answer anyofthe questions;therefore,
 
more detail helpsin communication.
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INTO
 
Card sort
 
(Whistler&Williams,1990)
 
TYPEOFLESSON GROUPING
 
Oassificatiott Groupsof4
 
INTERDEPENDENCE ACCOUNTABILITY
 
OneCard Sortper group iscompleted Assigned roles are cutter,praiser,
 
recorder,andreporter
 
SOCIALSKILLSOBJECTIVE COGNITIVEOBJECTIVE
 
Reachingagreement Reading wordsand putting twoorthree
 
Sharinginformation together in categoriesbyfree associa
 
tion
 
MATERIALS
 
OneCard Sortsheet perteam
 
Scissors
 
One blank paper perteam forrecording information
 
PROCEDURE
 
Teacher selects wordsfrom the text and prepares the Card Sort sheet.
 
(Sampleincluded.) Each team receives a sheet and their assigned roles. The
 
cutter separates the cards so theteam can read the words together. Team mem
 
bers discuss the words. Together they brainstorm categories which could usetwo
 
orthree ofthe words. Therecorder writesdown the wordsin their categories
 
when theteam reaches agreement. The praiser continually encourages all mem
 
bers throughoutthe activity. Time is givenforeach team reporter to share the
 
team'sideas with the entire class.
 
SAVE the sorted cards and team classification for use in a beyond Card
 
Sort activity.
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COOPERATIVECLASSIFICATIONCARDSORT
 
Willie moon blocks kitchen
 
birthday alone favorite broom 
toy 
purple flowers everyone crumbs 
pebble loves me 
Annie run around wind-up garden 
in circles ) 
dolls mousetraps Alexander butterflies
 
Whisler& Williams(1990) 77
 
THROUGH
 
Partner Prediction
 
(Whisler&Williams,1990)
 
TYPEOFLESSON GROUPING
 
Predicting story outcomes Partners
 
INTERDEPENDENCE ACCOUNTABILITY
 
Studentsdepend on their partnerfor the Students areaccountablefor listening
 
informationthey need to share because they share their partner'sidea.
 
SOCIALSKILLSOBJECTIVE COGNTrrVEOBJECTIVE
 
Listening Using contextcluesto predict story
 
Sharing ideas with a partner outcomes
 
MATERIALS
 
None
 
PROCEDURE
 
Teacher selects two or three placesin the story where thereading can be
 
interrupted to allow students to predictwhat happens next. The teacherreads to
 
students who are sitting with their partner. Each interruption allows students time
 
to think about whatcould happen and share ideas with partners. During the
 
discussion the teacherlooksfor students using the designated social skills. After
 
several minutesthe whole classreturns to Active Listening and students are
 
chosen to share. The key is to share the partner'sidea. A suggested pattern is,
 
"My partner,Fred,thinks that..."
 
This procedure may berepeated several times throughoutthe story.
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THROUGH
 
Picture Prediction
 
(Whisler&Williams,1990)
 
TYPEOFLESSON GROUPING
 
Predicting story outeomes Partners
 
INTERDEPENDENCE ACCOUNTABILITY
 
Studentsdependon their partnerfor the Students explain thir partner's picture
 
information theyn^todraw and
 
share
 
COGNiriVEOBJECTIVE
 
Listening Using contextcluestopredicta story
 
Checkingfor understanding ending
 
SOCIALSKILLSOBJECTIVE
 
MATERIALS
 
Paper,crayons,pencils
 
PROCEDURE
 
Atthe turning pointorjust before the ending,the story is stopped while
 
partners discuss predictionsfor the ending. Each person draws a picture illustrat
 
ing the conclusion. Partnersshare with one another. Later,groupsoffour gather
 
and each person shares her partner's drawing.
 
This strategy may be used along with PartnerPrediction atthe conclusion
 
ofa story.
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THROUGH
 
Picture Dialogue
 
(Whisler&Williams,1990)
 
TYPEOFLESSON GROUPING
 
Predicting a stoiyending Partners
 
INTERDEPENDENCE ACCOUNTABILITY
 
iStudents share the paper Story characters assigned asroles
 
One dialogueis developed Eachperson writesin theirowncolor
 
ofpencil
 
SOCIALSKILLSOBJECTIVE COGNITIVEOBJECTIVE
 
Sharinginformation Using contextclues to predictout
 
Taking turns comes
 
Mutualsupport
 
MATERIALS
 
Paper and colored pencils
 
PROCEDURE
 
Teacher modelsseveral dialogues with students,each assuming a different
 
character.
 
Teachershows a picturefrom the story. Students,working in partners,are
 
assigned acharacter role,either Alexander or Willie. Each pair makesup a plau
 
sible dialogue. Then the partners write down the dialogue using the different
 
colored pencils. PartnerA begins by writing,and passing the papertoParmerB.
 
PartnerB reads the dialogue outloud(receiving assistance ifnecessary),writes a
 
response,and passes the paper back. Thiscontinues until time is called.
 
80
 
 BEYOND
 
Jigsaw Story Mapping
 
(Whisler&Williams,1990)
 
TYPEOFLESSON GROUPING 
Stcnycomprehension Groupsof4 
Applyingexperiencestonew material 
INTERDEPENDENCE ACCOUNTABILITY
 
One group mapisdeveloped Each studenthasa partto write
 
SOCIALSKILLSOBJECTIVE COGNITIVEOBJECTIVE
 
Reaching agreement Discuss setting,problem,action,and
 
Sharinginformation resolution ofastory
 
MATERIALS
 
One6"X9"construction paperforeach team
 
Paper strips2"X6"foreach student
 
Pencils and glue
 
PROCEDURE
 
Students discussin whole classor groups,depending on their experience,the
 
setting,problem,action,and resolution ofthe story theyjust heard. Each team
 
memberis assigned oneofthe elementsand is given apaper strip to write down
 
ordraw their thoughts. Team members discuss the completed ideas and,if all are
 
in agreement,the strips are glued to the construction paper.
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JIGSAW STORY MAP
 
TEAM NAME:
 
SETTING:
 
Characters: Place:
 
PROBLEM:
 
ACTION:
 
RESOLUTION/OUTCOME:
 
(Whisler&WiUiams,1990)
 
82
 
BEYOND
 
Card Sort
 
(Whisler&Williams,1990)
 
TYPEOFLESSON GROUPING
 
Classification Groupsof4
 
INTERDEPENDENCE ACCOUNTABILITY
 
OneCard Sortper group iscompleted Assigned roles are cutter,praiser,
 
recorder,and reporter
 
SOCIALSKILLSOBJECTIVE COGNITIVEOBJECTIVE
 
Reaching agreement Reading wordsand putting twoorthree
 
Sharinginformation togetherin categoriesbyfree associa
 
tion
 
MATERIALS
 
Envelope with pie-cut Card Sortcards
 
Previously con^leted list ofteam'scategories
 
One piece ofconstruction paper per team
 
Glue
 
PROCEDURE
 
Theteam reviews the wordson thecards. Thistime the students will recall
 
hearing these wordsin the story. Now the teacher assigns the categories for
 
sorting. Wordsgo with either Frederick or Willie. Teamsdiscuss the word cards
 
and decideon the proper categoiy. When agreementisreached,the cards are
 
glued onto the construction paper.
 
Team members have a differentrole this time than for the first Card Sort. The
 
praiser has been using HappyTalk,therecorder doesthe gluing,the reporter
 
reportsto the whole class,and the historian reads the original list ofcategories.
 
Thisreview helps students see the many different waysofthinking and how
 
meaning is related to context.
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BEYOND
 
A Good Friend For Me
 
(Curran,1990)
 
TYPEOFLESSON GROUPING 
Establishing values:Whatmakesa Wholeclass 
good Mend Partners 
INTERDEPENDENCE
 ACCOUNTABILITY
 
Partnersshare and listen toone another Each personshares theirideas
 
SOCIALSKILLSOBJECTIVE COGNITIVEOBJECTIVE
 
Activelistening Students think ofreasons whyorwhy
 
notacharacterfrom a story would have
 
the right characteristicsto bea good
 
Mend
 
MATERIALS
 
Yam or tape for the valuesline up
 
Pencils and Post-its or smallpapersfor marking answers
 
PROCEDURE
 
A valuesline up is used. This isaline,marked with tape or yam,where
 
studentscan stand to indicate their choice.Thequestion is stated in the positive.
 
Would he be a good friend? Oneend represents yes,theoppositeend is no,and
 
maybeisin-between.
 
Each studentdecides ifthe character would bea good friend and why.
 
Students write their choice on the post-it(or paper)and stick iton their shirt so
 
othersknow their viewpoint They stand on thelinein the appropriate place.
 
Theclass observes whatthe inajority ofthe students think aboutthe
 
character. Now students discuss theirreasonsfor theirchoice. Todo this orderly
 
the students numberthemselvesone,two,one,twodown the line. Onesstand on
 
one side oftheline and twosstand on the other side facing each other. Thisforms
 
partners whotaketums giving their ideas aboutthe character. After sesveral
 
momentofdiscussion individuals may share areason they or their partner thought
 
about. If moststudents had the same opinion,askforideasofcharactersfrom
 
other stories. ConsiderLionni's other books. Books with negative characters will
 
stimulate conversation about waysthe characters could be better friends.
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BEYOND
 
Venn Diagrams
 
TYPEOFLESSON GROUPING 
Cbmparingand contrastingstcuy Partners 
characters 
INTERDEPENDENCE ACCOUNTABILITY
 
One Venn Diagram perteam Both students write with adifferent
 
colored pen
 
SOCIALSKILLSOBJECTIVE COGNITIVEOBJECTIVE
 
Taking turns Recalling factsfrom the text
 
Listeningtoother'sideas Story comprehension
 
MATERIALS
 
Colored pens
 
Papersfor Venn Diagram
 
PROCEDURE
 
Review VennDiagrams. A sample is included. Choosetwostudents to
 
use in modeling a class VennDiagram. Demonstrate with the diagram on the
 
board or the overhead projector. Ask students to list characteristicsofstudent
 
one,then studenttwo,then characteristics they havein common. After the dem
 
onstration,the class worksin pairs do makea Venn Diagram using Alexander and
 
Willie. Each student uses a differentcolored pen toindicate her thoughts
 
(Whistler&Wimams,1990).
 
The Venn Diagram is a useful structure. Another good exercise is to
 
compare this story with Tico and the Golden WingsorFrederick.
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Venn Diagram Samples
 
Christopher Ethan
 
Brown hair Blond hair
 
Third grade Boys First grade
 
Loves toread Like soccer Tolerates school
 
Enjoys school Lostteeth Likes to play alone
 
Alexanderandthe Wind-up Mouse
 
Alexander Willie
 
Alive ce A toy mouse
 
Kind Happy at Livesindoors
 
Looksfor purple end Gotthrown away
 
pebble Played
 
together
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BEYOND
 
Interviewing the Man on the Street
 
TYPEOFLESSON GROUPING 
Demonstratingcomprehension through Partners 
drama 
INTERDEPENDENCE ACCOUNTABILITY
 
Assign dramatic role ofnewsreporter Each person contributes allowing die
 
and characterfrom the story. interview to continue.
 
SOCIALSKILLSOBJECTIVE COGNITIVEOBJECTIVE
 
Active listening Thinking aboutthingsfrom adifferent
 
Accepting others*ideas pointofview
 
MATERIALS
 
None
 
PROCEDURES
 
After students have heard the story,pairs get together. They will take the
 
viewpointofacharacter other than Alexander. They think about how Willie,or
 
the magiclizard,or Annie mightview the incidents. One partner plays the news
 
reporter full ofquestions. Theother person playsoneofthe characters as he
 
mightanswer the questions. Once the students understand the role playing,
 
teamsoffourcan be puttogether with severalcharacters atonce so the students
 
can begin putting their stories together.
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APPENDDCF
 
Social SkiUs Chartsand ProcessingForms
 
Social Skills Charts:
 
ActiveListening
 
Happy TalkPoster
 
ProcessingForms:
 
Debriefing the Lesson Questions
 
Primaryftocessing Cards
 
Primary Self-Observation
 
Primary Self-Evaluation
 
Wrap-Up Sheets
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t
 
Look!
 
Look at the speaker.
 
Listen!
 
Listen to whatis said.
 
Quiet Hands!
 
Have your hands in your iap.
 
(Curran,1990)
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Ii^MmBW
 
Ilike your coloring!
 
Nicejob!
 
Pretty coloring!
 
Super duperjob!
 
Ilike the way you...
 
90
 
Debriefing the Lesson
 
Attheend ofthelesson,time should be provided for the students to analyze
 
how they felt aboutthe lesson. Usually the teacher seeksindividual answers rather
 
than group answers because the objectofthe debriefing is tofind outhow each
 
studentfeltaboutthelesson and procedures used to complete the lesson.On the rest
 
ofthe page arelisted somesample debriefing questions.
 
How did youfeel when it was your turn to share?
 
Whatwere you thinking about?
 
Did the group listen as you shared? How did you know?
 
Whatmadethisfun for you?
 
Whatmade this easy or difficult todo?
 
Whatdid your group do that helped you?
 
Whatcould your group doto makeit easier nexttime?
 
Wasit hard oreasy m think ofsomething to share? Why?
 
Wasit hard oreasy to listen to other people's ideas? Why?
 
How did you feel while you waitedfor your turn?
 
How did you feel when yourturn wasover?
 
How did you feelabout giving your group suggestions?
 
Wasiteasytoaccepttheir suggestions?
 
How did youfeel when the group used Happy Talk?
 
How did you feel when you used Happy Talk?
 
L.Curran(personalcommunication,January 24,1991).
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Primary ProcessingCards
 
Did We Take Turns?
 
(S)

Ves No
 
Did We Praise?
 
(2)

Ves No
 
0
Did We
 
C2)

Ves No
 
(Kagan,1990)
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COLOR IN A FACETO ANSWER
 
1. When I 	 knew an answer
 
Vw V^J had an idea, I shared U.
 
2. I encouraged
 
others In my group.

Ma
 
3. I used names.
 
4. 1 felt encouraged by
 
Mj people in my group.
 
5. When my answer was not ,
 
the same as my partner's, I
 
tried to find out why. VV^l
 
6. When I did not understand

'H
 
something, I asked my partner.
 
Q	 7. When my partner did not
 
understand, 1 helped him/her.
Mj
 
GoalSetting
 
Whatcan you do to make your group better?
 
(Kagan,1990)
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Primary Self-Evaluation
 
ac.2)sninF.NT8;
 
DIDWE;
 
1.
 
TAKETURNS
 
2.
 
ENCOURAGE
 
3.
 
PRAISE
 
(Evenson&Young,1985)
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 Wrap-up Sheets
 
To me,the most Importont ports of this lesson were
 
RRTE YOURSELF — Circle the number thot best describes hou
 
much VOU contributed to your group's osslgnment today.
 
LOUl HIGH
 
1 2 3 4 S 6 7 8 9 10
 
Complete the drawing thot shows how you feel obout
 
today's group lesson.
 
00
 
V/ A ^
 
(McCabe and Rhoades,1988)
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